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ACT
ABSTRT,”-S article was able to show the easiest way

. oni Arabic language to its teache d :
chmg/leammg of ] _ j rs an Iearners, by discussi
!ié:n o methods of tea(j'hmg Jforeign languages identified by language of teachin;lz{i
fveﬂ as learning foreign languages. These methods: grammar trq :

T _ ; nslation, Direct,
Aud,‘o-lingual, communicative language teaching, silent way, were discussed with

e consideration of their concepts, merits and guiding rules for using for
ffective teaching and learning of Arabic language as q Joreign tongue in Nigeria.

of achieving

[ntroduction

There are many purposes of leaming foreign languages in which it is not
restricted to only travelling round the globe. Foreign trade, foreign partership in
business and education are among the purposes of leaming foreign language. All
these activities would not be achieved if the channel of commumication 1S not
good enough. So, communication is very important in having and maintaining
relations with other people at foreign level because it is their medium of
mteractions. Such as, it senses as one of the languages used in Organisation of
petoleum  Exporting Country (OPEC) and other international organisations. So,
the language senses the vital role in their means of communications and relations.

In Nigeria Arabic language is leamt as a foreign language in some of our
mstitutions of learning where many learners of this language cannot prove and be
proud of themselves as trainees of the language because of the influence of the
ndigenous language. It was observed that the poor/low proficiency of leamers in
the language may arise from the incompetence of some instructors using
mappropriate foreign language teaching methodology.

A language teaching method is a plan for presenting the language
materials to learners based upon a selected approach. In order for an approach to
be translated into a method, an instruction system must be designed to consider
the objectives of the teaching. The merit of the method and guiding rules for its
ciRctive  implementation; some methods of teaching foreign languages are
'eViewed in the next section.

The Grammar Translation Method _
_It is the way of instructing students in grammar and providing vocabulary

Vit direct translations for learners to memorise. The Europe had a total focus on
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10 fes on a SI€p PrOEIESSion on Arabic quegg, s
4. I;txl-jawab} moments which begin with Naming cl:)and SSWer (Assural Wa

such AS doors (Al-Makatab), books (AFKutub) Chalkn Objects in Arabxg

5o mmputers (Akhasub), and others, ERboad (As- Sabu)
., | provides & KOS S BE ARSI

¥ age almost immediately. Arabic e BN 10 use the Argp,
fOﬂnS (tarakib AlﬁCCI) arﬁ Oﬂ'ﬁr Arabb greSS to Al'ab'n Velg

goal of leaming about thirty words in Arab veal structure with- (he

Rules of the Direct Method for the Ambicnd:ﬁrs:m.
The:‘ printed Arabic language and Arabic texts must

the Arabic speech. gual problem ungjj they grasp
Arabic grammar of writing and spelling shoud
: Arabic printed word has been introduced. also be delayed affer the

Arabic grammar and translation should also be avo

nas ided ;
nvolve the application of the Arabic leamer’s first lar bzzause this would
All the above tems must be avoided they hinder the acquisition of a S

oficiency. It is shown from the submission earlie :
?r:tlho% is employ.ed, the Arabic lessons begin with a di;lott:; \:sl;c;g aﬂ;e :r:f)%
odem conversational style. The Arabic material is first presented orally with
jctions Of pictures. 'I.he mother topgue (Al-lugah Al'um) is never used and there
« no ftranslation during the .teachmg/ learning process. Grammar is also taught
nductively; rules are generalised from practice and experience with the target
hnguage. For instance, Arabic language, verbs (Alafal) are used first to form
Arabic verbal sentences (Al-jumlah Alfi'liyyah). Advance learners of Arabic read
Arabic literature book for comprehension and pleasure. Arabic literature texts are
not analyzed grammatically. The culture associated with the Arabic language is
also taught inductively. Culture is considered as mportant aspect of leaming the
Arabic language.
The Audio-Lingual Method

This Method was originally called the oral method, the aural-oral method
or the structure approach. The audio-lingual method began to take shape near the
end of the 1950, (Wikipedia, 2009). It 1s also a method based on the primip}es
and procedures of the direct method, in part as a reaction to the lack of speaking
skills of the reading approach. Courses and techniques and constructive Boalyss
are already being used under this method; students listen to or view recording

. PO e | drills, and the
mode]s acting in situations. Students practise with a _vanety of )
mStfuf:tor emphasises the use of the target language all times.
Merits of the Audio-Lingual Method to the Arabic Learners :
X Ar.ab_ic new materials are presented in the form of a dialogue bas
Principle that language learning is habit formation.

Pl g leaming i bR
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Nana Journal of & d Arabic mimicry, Ay < 0
o ; endence on Are Iy, ' !
The method fosters depen abic Memgy;

: Ml o
ases and over-learming. i . :
x ST? PII;FC ‘mod also allows re-teaching of Arabic instructions, of
;. A:zbic structures are sequenced and lagght one at a time,
5' Arabic structural patterns are taught using repetitive drils.
Sl ' rovided;  Arabij _
6. Grammatical explanations ar¢ p ¢ ‘ora X taughl

inductively. sl 11000 : L
7. Skils are Armange: Arabic listening, speaking and writing ape g

 order of acquisition of Arabic language. ;

8 Arabic vocabulary is strictly limited -and learned in Arabic context.

9. Arabic teaching pints are determmed by contrastive analysis M
tahliliyyah) between L1 and L2. "abals

10. There is abundant use of Arabic language laboratories, tape rego; o
visual aids

11. There is extended pre-Arabic reading period at the beginning of the Course

12. Arabic teacher expresses some instructions at time through the mother 1o,
but restriction among and by the Arabic students. g,

13. Successful responses are reinforced; great care is taken to Prevent Argh;,
learner’s errors.

[4. There is also a tendency to focus on manipulation of the Arabic language 1,
regard content and meaning.

How to use Audio-lingual Drills in Arabic Language as [2 Teaching i

Nigeria

Yelopeg

Arabic will make are actually within the practice pattern. For example, the use
ot_‘ erect particle (Inna-verily) as a demonstration pronoun.

2. Dills should be conducted as rapidly as possible so as to ensure automaticity
and establish a system, for making the Arabic teaching interaction achievable.

) Igl_pre all, but (Lakin), and (Wa), gross errors of Arabic pronunciation when
drilling on Arabic grammar.

b

e drill materials shoulg always be meaningful. The Arabic content words

are known to the stud 1, | _ .
and teach them thejr mﬁ;sf: Arabic before, Arabic teacher should introduce

cXplanation jg needed, then ¢,

\rabic gramm"
e drill |
+
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e Communica tion Language Teaching

CoqmRniAte Language Teaching (CLT) i a method of teaching on linguage

~nphasises nteraction as both the means and the ultimate goal g? learning s

s method (CLT) began in Britain in the 1960s, in o
r o for .the carlier. highly — Structure Method of sitmﬁomlpmm&g:

<~‘.i\ .

>y
» MRS

pachng. In this method, students were given a specific situation or a dilenma

o sohe. The given situations, more often than not, are irrelevant to

For example, teenage student’s roke plyed as the manage
- - - r
that was having a financial problem. (Anson and Chan-piu,

got they have
s poeds of students.
and staff of company

socording to Curran (2005), this approach in not based on the usual methods by
which bnguages are taught. Rather this approach is based on counselling
wchiques and adapted to the peculiar anxiety, personal and language problems, a
person  ENCOUNIErS i the leaming of foreign languages. So, the learner is not
thousht of as a student but as a chent. And the native instructors of the language
2 ot considered as teachers but, they are as language counsellors.

Merit of Communicative Language
| This method promotes an equal opportunity for. every Al

narticipate in the activity.
It ako encourages Arabic leamers to work together fi
and interest in school actvtes:

It mproves kamers’ self-esteem

It alows mterethnic relations among the Arabic learners. Ko il of
It requires Arabic teachers 10 provide Arabic language i m
iefil vocabukry and grammr S0 of Arabic are able 10 S

n the task given. - ttention

5 It rquires strategies for students of Arabic colboratio? e w
sricty, the Arabic structured pattems [ ud  SOOEE

fll i (ad I

cooperation for better learnmng.
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Guidelines
l,cnmcrsA bic activity/teaching must be purposeful and meaningful, g
|. The Arabic

. oiven convincing reasons for doing the activity, , :dms of

Arabic should lbLt tl%:/y will achieve upon the completion of the acﬁ\,fity. they
should k"‘?w’ Wt'm‘l must be authentic. The Arabic items taught i, he
2. The A@bnc ?E'Mgmdents‘ ages, habits and environment. Arabic

b Af:l liic items for academic and non-academic purposes
: b; :lll))t tOT:::;herS should feel and know how to adapt Arapje texth
4 ]E:Zgznh;;slc drills should not be only Arabic activity in pair or group work
5: A diversity of Arabic aclivit?es is needed. |
Students of Arabic language w?ll benefit more fro_m CIjT bec.ause it Cna.b_les them
tb understand that communicating and sharing wnh pars during the. training =
is a language strategy that they can.apply outmde.a classrqom settlpg, They cap
mprove more if they always use this method during Islamic gatherings, gy, 3 4
naming ceremony, Islamic marriage, funeral ceremony and others.
2 Sll?[‘lti %?l)efm way is a discovery learning method, invented by Cakh
Gattengno, m the 1950s. This method is named the silent way because

the teacher
is usually silent, leaving room for the students to talk and explore the language
Procedures for Using Silent way in Arabic Lessons

ACTivjyy,
Students )

00k

L By using a set of coloured rods

il.
ii.

1v.

By playmg Arabic Verbal Commands ('] Al'anr)
By playing a tape record in the Arabic langua
teaching of Arabic listening skill
By plying audiovisual set,

programmed in Arabic for some

ge for some minutes during the

tclevision video or overhead projectors :
minutes during the teaching of some skills in
Arabic class (listening, Speaking and Reading).
Ey placing well chart containing some Arabic words or picture relevant to the
sson.

Aims and Objectives of Silent way in Arabic Institution Class
1. To avoid the use of the vemnacular

2. To create simple Arabic Linguistic Situations
3. To let the Arabic teache

f, concentrate on what the students of Arabic say and
how they say it
4. To pass on the learmers of Arabic f o 4 obitic
descriptions of the o he responsibility for the utterance
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lo save the Arabic teacher : .
and Al’ilhlc kea ’ '

mers tme  durmg  the

caching/learning period,
[o reduce the Arabic teacher’s stress of talki uring
. l- ¥ . .
mstitut 10 n. Aling. s 4 the classroom
9. To reduce imitation and encourage personal ' :
. \ s production £
10. To pmwdc_ the support of perception and action to J:Ohn:.slb:wn i
what the noise means and visual watching means . . of
[1. To remove the Arabic teachers from class and activity dominated
12. To allow leamers of Arabic to provide solutions hing/learning
to the i
problems -

’[his method 18 commons among the private Arabic institutions, in which an
Arabic language teacher instructs a student in the upper class to teach other
students in the lower class. Even at times, the teacher instructs the gified one to
explin what he understands from the lesson to his group. So, Arabic language
instructors need to emphasise more on this method in order to add more
- effectiveness to the performance of their students.

Materials Utilising as the Arabic Language Progress in Silent Way

i A setof coloured wooden rod
A set of wall charts containing Arabic words of a “Arabic functional”

il.

8.

vocabulary
A pointed for use with the charts in visual Arabic dictation.

A colour coded phonic charts for Arabic use

v.  Tapes or discs as required; films for Arabic use
Drawing and pictures, and a set of accompanying Arabic worksheets

VL
vii.  Overhead projectors programmed in Arabic
Transparencies, Arabic three texts, an Arabic book of stories, Arabic

viil.

il
V.

worksheets

Other Method of Teaching
Other method of teaching foreign language, as identified and explaned by

scholars such as Jean Pol Martin:

1. Language immersion.
Minimalist/Methodist method.

.
3. Direct practice Method.

4. Leaming by Teaching.

5. Proprioceptive Language Leaning Method.
6. Primsleur Method.

7. Michael Thomas Method.

8. Code Switching.

9. Blended Leaming.

10. Functional- Notional Method.

11. Reading method.

e
17 '
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Conclusion ching foreign language are discussed in this

The methods of teact . ' ¢ : -
the teaching ©I Arabic language mn Nigeria, Arab'r.pah'

Jlso faught D Nigerian stifulions as E}l1 foreign Ia_ruelgua_ ge. So, Ar.ab':%.‘ 2
benefit from lessons where 2 coliection of
ugh methods dm

rainees should ,
| ssed. Hence, Arabic language teachers/educators sho
B gructional decision wd eﬂ;:h:c::
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