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: ocess of acquiring and P.:omotmg knol\:):IE?hg;t ?r:vg:iiels \::T':iicgil:
). Reading is crucial to the attainment of lltefacy asi afs | et efﬁciéncy b
nd nervous system of an individual. The main goal o rlial 8 e
and nervou by their physical, r.nental, ps.yc. 0 Ogtca;1 S
state of mind which motivate and guide Ithem to Practlc;i:’?;l ,—Zl]l;?;ntfea:vinilividual valuer
their daily reading. The term reading culture is conceptual <
£ it::;:é's't,'gbili'ty angd capability in comprehending text materials. It also feat;lc‘;—":]szt)hsustl):;::il‘;gtz
~ and weakness of individual reader in comprehending text. Tunde-Awef( hat it :
 that the value a reader place on reading and his or her understanding o Wﬂ attl I?:seanshto
~ belong to a category of reader within a given co.ntext fo a greater extergit' re .zc St' Or her
reading culture and identity. He further placed into categories the reading identity as test
 scores, reading levels, and how the reader engages with text. : L
Since reading culture provides insight knowledge about the reader and dete.‘rmlnes the e.vel
| of success reader s likely to achieved Ofodu (2010) affirmed that reader§ 'Wlth good read|.r1g
| culture and identity often struggle to attain what is require to have a positive shift of |d5fnt|ty
| by engaging with text in a particular ways, change who they are, rethink and reconfigure
themselves to institutionalised norms.
L A good reader should be able to develop and refines his or her reading culture and identity
by exploring all it takes to be a good reader both at home and in school by been able to
| describe himself and his reading ability. Tunde-Awe (2012) opined that readers should
{| firstly identified areas that were important for them such as improving vocabulary, learning
| how to comprehend challenging text and providing time to read so as to be able to better
their reading identity.
, Lawal (2005) researched on students’ good reading habit and stressed that reading is an act
i of choosing to read frequently for a variety of reasons and comprehend the texts been read
| appropriately within the context of the reading situation. To pick up books for reading,
- comprehend it, and allow the reading to influence you as a reader mentally, influence your
: c_pgnitivc?, affective and emotional state constitute better habits. It also includes value,
expectation, interest, and self-confidence that readers employed to understand the book

been read. Reading comprehension is a potential activity while other characteristics are

agents for effective reading. The essence of reading i
fo . _ g 1s to comprehend what i
understand and grape the meanin ! y e

g of words and nlances of expression i i
fed e L ; ! _ in the written
material (Nwosu, 2001). This has to do with certain skills teachers need to acquire and must

 be ready to impact such skills in their pupils in other to enhance effective acquisition of the
ugh personal intera

reading culture is determine




~ the uneasily replaceable oles English language
~ endeavours, erroneously, people equate education
~ Comprehension in ‘English language ‘becomes a
- performance and students’ educ_ation_ach'i_évem"éh;_tjf nd ;
human literacy. In spite of these prominences English langua:
“output and students’ performance in the subject continuous tc d
Nigeria education particularly at the primary school level. Teachers of
difficulty with their reading comprehension skills such that they cann
in their academic endeaviours (Udom, 2004). Many reasons have howe
their poor reading skills due to their poor reading culture and inability
reading identity. L
In addition to the aforementioned reasons, Nwosu (2001) categorizg,ed_
reading habits in to two different groups namely: education factors and nc
factors. Education factors are the factors under the domain of educational
influence teachers’ reading culture and students’ learning of reading. These fact
teachers’ methods, techniques, or strategies employed for the teaching of
instructional materials expose to the students, the teachers themselves, the instruc
time, the school environment and the students reading culture, non-educational fat
the other hand, accounts for physical health of the reading learners, their personal
and level of hearing intelligence, personality and gender. B

Components of Reading Culture i
Reading culture is the totality of a person’s attitudes, Interests, problems and skills refatr

reading. Reading culture subsumed reading habits. Lawal (1997) model p'Qsit_r'e’df

readers’ habits has influence in the life of the readers in so many ways and that reac
habits are categorised into different phases such as reading culture which subsumed rez
identity (reading problem, attitude and interest) and reading habits. P
Lawal (1997), opined that the outcome of these stages of student’s reading habits
in to choosing the right materials for the right purpose. The onus of choosing the rig
appropriate materials therefore, rest on the teachers' reading culture. :

Problem and purpose of the study e
Researchers at different levels and time researched on students and teachers’ reading

and efficiency. Lawal 1997,2005, Oakhill 2004, Perfetti 2007, Ofodu 2010, T
(2012) findings revealed that good performance in reading comprehension s
teachers’ and learners’ right attitude, interest and skills toward ,rea’i,drng..-.-(_,
findings and recommendations offered, primary school teachers’ reading
encouraging because the components seem to have not received adequ
previous researchers and this created a gap this study intend to fill. The p
was to analysis primary school teachers’ reading culture, habits "-aﬁ'd
Specifically, the study intends to find out: , ¥
1. Primary school teachers, numbers of reading P'l&ﬁlﬁ i
- 2. Specific ime primary school teachers read for pleas
i 30 Typeof material(s) primary school teachers read
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‘ e ' i e. habits and
f prima school teachers reading culture, d
e géneral level of primary |

chool teachers reading culture, habits

 efficiency? ;
2 What is)ihe relationship between P_r'mliry 5(5)7 ‘
* .nd efficienc and theirweekly readnig our(s): e ol o Giteahabi
CEe What is the):elationship between primary school t?c .fr
" and efficiency and the time they use f(?r pleasu‘:e rTate;r::%].ers -
4. What is the relationship between anavy 26 Oodf e
and efficiency and the type of material(s) they read 1o Ph eading culture, bl
5. What is the relationship between primary school teachers

and efficiency and how often they read English material(s)?

f the stud : , :
iﬁap:u?d; fESu:esyon the analysis of primary school teachers reading culture, habits and

efficiency. The participants include primary <chool teachers in Kogl St.atei)i?lgerladwillc;l the
researcher believed to have been engaging in reading to enhance thelr api ity and ski s in
their teaching. Their reactions Were elicited through the use of reading efﬁc.lelncy inventory
adopted from (NTI, 2016 MDGSs) in English language manual for the re-training of primary
school teachers. Frequency counts and percentages Were used to describe personal

characteristics of the respondents.

Significance of the study
The research work is significant as it finding could assist in determine primary school

reachers’ reading culture, habits and efficiency and be able to make positive suggestions for
effective and efficient reading culture and habits. The study will also help the curriculum
planners, textbook writers, school managements, government, educators, teachers and
learners of reading in Nigeria primary schools and beyond.

Research Methodology

Ihis n;.search \;vo‘rk is ahdesariptivﬁ survey involving direct contact with the respondents

L ki 5. . ; .
i i thecolcion: .
directly from the respondents in th ¢ ection At Fandld fomat g
ectly P the process of assessing their reading culture, habits
efficiency. These teachers are better placed to the researcher adopted readi i"f '

inventory because of their position and statutory role teachers pla eizl in th i 1c1enc>;
educational programme. Teachers were drawn from all pri : ),’ st it e
senatorial district during NTI, 2016 MDGSs teachers r primary schools in Kogi central
- total of one hundred and twenty five participants e-training programme randomly. A
~ purpose of balancing, teachers involving in thi fi d,we"e used for the findings. For the
 reading pleasure B e tor ol indings were on the account of gender,
- read for pleasure and how often primary sch : leasure reading, type of material(s) teachers
obtai ool teachers read English material(s). The result

ned were paired with the r
ed we [ esponses gotten fro indi
b e e L e he indices of the selected variables t©

nd efficiency. primary school teachers reading culture,

ding culture, habits

tage was used toanalysed ¢ ‘ ' |
ata of th "eSPb‘ndint‘:sl [I?lfppndents opinions on research questions and the
e ei'_esult_s- of the findings are preseited bols o
e € presen elow:

el



Table A above, revealed that out of 125 respbndents,;._BS- (68%) \ ver
(32%) were female teachers at the same school level. &
Table B: Shows teachers’ weekly reading pleasure hours

5/No. No. of Hour(s) use for Reading Frequency/No, |
| of teachers
1 Lessthanonehour L TT3e T T
ik =17 Ralirs 60
B3 3-S5 hours e
4 6 — 10 hours 02
HeE 10 hours and Above 02

Table B above, revealed that out of 125 respondents, 36 (28.8%) read in | one he
in one week, 60 (48%) have one-two hours’ time for reading, 25 (20%) have three to f
hours’ time for reading per-week, 2 (1.6%) read for six to ten hours per-week, while 2 (1 %)
only read for ten hours and above per-week. This result revealed that large numbers of
primary school teachers do not have time for reading. ' o
Table C: Shows teachers’ time for pleasure reading

S/No. Reading Time Frequency/No. of Percentage
teachers | i
s No leisure reading time 4 TR0 G
2 At Night 37 29.6%
S Before Bedtime 14 CaR2%
4 Morning Time 3 e A0 il
- While Travelling 21 R 2AB%
6 While queuing 0 ~ 0.0% :
| Any free Unspecified Time 367 e

Table C above, revealed that out of 125 respondents, 4 (3.2%) do not have any le
reading time, 37 (29.6%) use to reading at night, 14 (11.2%) of the total rye_spiio_nﬂde_n‘”
before the bedtime, 3 (2.4%) only read in the morning time, 31 (24.8%) read only
travelling, none of the respondents (0.0%) read while queuing while 36 (28.8%) of th
respondents do not have specific time for reading. This is an indication that o
primary school teachers have time four reading. G
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R rs’ read for pleasu
Table D: Shows type of materials teachee: | Frequency/No. of Percentage

 S/No.  Type of Materials teachers e
T T : Booksrelalﬁ‘dlﬂm}’dl"CIPIme b ;% s e S, T
ek | Religious Bﬂorks o e o L L G
§ e dmaniylets 200 L MO
a News Papers i _ o 0.0%
D e Magaines o0 . 1.6%
Gl Books outside my discipllr_le 2 4.0%
S : NQVEIS o > 0-800
8 Drama books 1 0.8%
L ~ Poetry works 1 :
; 59 17.6%
10 Just any materials :

Table D above, revealed that out of 125 respondents, 42 (33.6%) read books related to their
disciplines, 39 (31.2%) use to read religion books only, 2 (1.6%) of the total respondents
read science and humanity books only, 11 (8.8%) only read newspapers, none of th.e
respondents (0.0%) use to the reading of magazines, 2 (1.6%) read books outside their
discipline, 5 (4.0%) use to the reading of novels, 1 (0.8%) read drama and poetry books,
while 22 (17.6%) of the total respondents read just any materials. This is an indication that
only view primary school teachers read in order to enhance their teaching skills.

Table E: Shows how often sampled teachers read the following materials

S/No. Material(s) Frequency/No. of Percentage
teachers
ihie Oral English Material Always 23 18 4%
Seldom 59 47 2%
. Never 43 34.4%
2 Phonological Books Always 20 16.0%
Seldom 56 44 8%
Never 49 39.2%

3 Grammar Books Always 32 25.6%

Seldom 41 32.8%
Never 52 41.6%

g Books on how to teach reading Always 19 15,29,
‘ Sefdom 47 37.6%

R S Never 59
5 ~ Books on how to teach liste.ning Always 22 ;};ézﬁ)
: i 4 L) i ] . « ¥ s (4]
Seldom 44 3520,
0 Never 59 47.2%
m6. Books on how to teach writiy e
: ing /\lways 20 16.0%

ecldom 1 s s us s
N L L ey e

B o Always e
S L Tever iS5 e

Pl oo




mal Art:uc.les ‘

 Never

. Always
. Seldom

L L Neverl
~ Books on other subjects Always

Seldom

cher 87 s -'-k69 6% 'T

efficient readers are empowered to live meanungfully, function fully, and a
nfrom the comfort, opportunmes and facilities in dynamlc contempf |

Table D above, revealed that out of 125 respondents, 23 (18.4%) always read, 59 (47 2%)
read seldomly while 43 (34.4%) never read oral English materials. Out of 125 respondents,
20 (16.0%) always read, 56 (44.8%) read seldomly while 49 (39.2%) never read
phonological books. Out of 125 respondents, 32 (25.6%) always read, 41 (32.8%) read
seldomly while 52 (41.6%) never read English grama books. Out of 125 respondents, 19
(15.2%) always read, 47 (37.6%) read seldomly while 59 (47.2%) never read books on how:
to teach reading. Out of 125 respondents, 22 (17.6%) always read, 44 (35. 2%) read
seldomly while 59 (47.2%) never read English books on how to teach listening. Out of 125
respondents, 20 (16.0%) always read, 56 (44.8%) read seldomly while 49 (39.2%) never .
read books on how to teach writing. Out of 125 respondents, 22 (17.6%) always read, 48
(38.4%) read seldomly while 55 (44.0%) never read English books on how to teach
speaking. Out of 125 respondents, 2 (1.6%) always read, 3 (2.4%) read seldomly while 120
(96.0%) never read journal Article books. Out of 125 respondents, 15 (12.0%) always read,
11 (8.8%) read seldomly while 99 (79.2%) never read books on how to teach vocabulary.
Out of 125 respondents, 21 (16.8%) always read, 17 (13.6%) read seldomly while 87
(69.6%) never read books on how other subjects. This is an indication that only view
primary school teachers read English related books and this has great advert effects in their
knowledge and skills of how to teach reading and other components of English |anguage |
Findings and Discussions
In summary, the discussions on the findings are based on result of the data analysed. This
study examined primary school teachers’ reading culture and suggesting ways by which
their reading habits and efficiency could be reshaped in order to conform to the needs of the -
Nigeria education and professional value. In order to be logical and sequential, gender (male
and female), teachers’ reading pleasure hour(s), time for pleasure reading, type of
material(s) read for pleasure, and how often primary school teachers read Engllsh .
material(s) were used as the bases of the findings. : oo :
The findings affirmed that there is no correlation between primary school teachers 6
reading culture, habits, efficiency and their reading skills. The support for this view is derived
from series of research activities that have been carried out by many scholars who
concluded that teachers of today are not reading to level expected of them. For. msta,__ e,

o

Lawal (2005) opined “the world cheats those who cannot read” and further affir

5
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dii‘_ngsj'-iio_r;f?‘fr"eac_-iihg ability revealed that readers ‘with higher rota;l;l)lﬂi;” c‘;‘-i':;enf-y
e able to achieve higher level of comprehension. Bello (2 [ O"I
tanding the relative contribution of Iower-leyel word processes, f'lg e ZVT
P - Cesses' and Working memory to reading ComprehenSIOI‘l Perfol‘mance n Prcé |C|entfa ult
readers and finds out that each of these components make separate and significant
. contributions to reading comprehension performance in adult readers.. Tu.nde—Awe (2012)
 researched on teachers and students re-writing reading identities.. The finding reyea!ed that
~ teachers are expected to play a tremendous role in re-writing their students reading identity
| and this can be done by firstly re-write their own identities. Popoola, (2015).f0cused on
" reading for academic purpose and stressed the need for readers to be trained in the art of
 silent reading that could result in maximum comprehension and further stressed that oral
reading must not be totally ignored. Researcher personally revealed that primary school

teachers should as a matter of necessity see reading as inevitable tool for self-developrnent

and for the development of their pupils. :
In the same vein, the majority of male and female teachers sampled for this research
| work affirmed that they do not have time for reading. This is justified in the result in table B

which shows that out of 125 respondents, 36 (28.8%) read in less than one hour in one
- week, 60 (48%) have one-two hours’ time for reading, 25 (20%) have three to five hours’

time for reading per-week, 2 (1.6%) read for six to ten hours per-week, while 2 (1.6%) out of
| total respondents only read for ten hours and above per-week. Also, majority of primary
school teachers sampled kindly confirmed that they do not have time for pleasure reading,
I This is-also justified in the result of their respond in table C which revealed that out of 125

'- rgspondents, 4 (3.2%) do not have any leisure reading time, 37 (29.6%) use to reading at
_ mght,.‘l4 (-‘11.2%) of the total respondents read before the bedtime, 3 (2.4%) only read in the

morning time, 31 (;4.8%) read only when travelling, none of the respondents (0.0%) read

Whllf?. queuing while 36 (28.8%) of the total respondents do not have specific time for

reading.

Inanotll-l—ler de\czlglopr?ilqg majority of the res’ponde'nt.s sampled confirmed that they do not
- use to the reading of different type of material. This justified in the result gotten in table D

 that shows that out of 125 respondents, 42 (33.6%) read books related to their discipli

~ 39(31.2%) use to read religion books only, 2 (1.6%) of the total r P

: E ' . espondents read science
and humanity books only, 11 (8.8%) only read newspapers, none of

g ; . pers, none of the respondents (0.0%)
- use to the reading of magazines, 2 (1.6%) read books outside their diccin[i
G T S eir discipline, 5 (4.0%) use

. to the reading of novels, 1 (0.8%) read drama and poetry book .

B d ; d poetry books, while 22 (17.6%) of the

total respondents read just any materials. Also, in finding how often do pri hool
teachers read English related materials, | il e HHIEny Schop
eacher g aterials, it was revealed that majority of the sampled primary

| teachers affirmed that they are not use to th i i
ed with the resultin table E of the same findin e reading of English textbooks. This is

)

(1988



_ e is not learnt aimlessly. It is learnt for
 teachers are expected to provide pupils with relevant
- communication. Also, the relevant of reading to primary ch
debate since teachers are duty bound to communicate in English,
decipher its content for utilization, they need not only knowledge i
linguistic competence of which reading skill is a part of it. Reading i
information in all other subjects or fields of endeaviours. This stresses.
school teachers to cultivate good reading culture. 5
Recommendations: e e
Teachers are collaborators at the primary school level who are expect_ed to p OV
necessary procedures for effective learning of reading comprehension and they s
cultivate positive attitudes, interest, skills, habits and efficiency becaus_e toa '_gre‘ate'___ ext
these are components of reading culture. To cansolidate the effort of the teachers,_pup|-l.‘ ’
expected to equally on their part be good cooperators with their teacher"s;ff‘.Sf‘i_: e
unquestionably English is the language of education at all levels of Nigeria education,
Teachers on their own part should strive to contribute and made positive impact on the |
reading text by reading to identify and justify their teaching goals. These and other steps will | o
go a long way in strengthen primary school teachers’ reading culture and reading identityas
well as their knowledge and interest in reading, Hence, there is the need for primary school
teachers to cultivate good reading culture, habits and efficiency in such a way that would
enhance their performance not only in English language but also in other subject areas. e
Suggestion for further studies: e
This research is restricted to the primary school teachers’ reading culture, habits and
efficiency and how these can help in reshaping their reading culture and identity.

1. Researches can also be conducted in the same topic to cover teachers in other levels
of Nigeria education. ' g
2, This research is on primary school teachers’ reading culture, habits and efficiency;
research can also be conducted to reflect students’ reading.—cultu_re,‘ habits and
efficiency. g o
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