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Abstract

Significant among factors that constitute foreign language learning problems are affective
variables such as attitudes; orientations, motivation, and anxiety. QOut of these identified factors,
learners’ attitude and motivation are essential to successful second language learning and
learning. The dignified role of Fnglish language in Nigeria calls for prompt atfention fo pupils’
low proficiency/problems in English Language. These problems could originate from lower-
basic school pupils’ poor attitude and dearth of motivation towards the learning of English
language account for their poor leaming in the subject. This mini-research examines lower
basic school pupils’ attitude and motivation towards English language. F orty pupils between the
ages of 11-15 years were drawn as respondents from sample schools. Questionnaire was used
for the collection of data and descriptive statistics was used to analysis the data. The findings
indicate that pupils with positive attitude and extrinsic moﬁffaﬁon towards learning of English
performed befter in the language. Based on the findings, this study recommends .thaz‘ z‘eacb‘_efs
of English language at the upper basic school level Sbc?u/d employ appropriate teacl?z{?g
strategies to motivate leasners and that learners of English language should have posttive

attitude fowards the learning of the subject.

broadening of educational experiences and

Introduction . o on. Some people can do some or all of
- Language is at the centre of human life. It is :h S in more han lohedlafdibee e
used for a number of functions; to achieve able fo use another language gives a

- goals, to further careers, to gain simple o
pleasure, for personal enrichment and - o 2 '




= and so on (Ogunleve,

" a second language are Vi

: .Va'lues_ (RNV), Cultura]

one’s political OP“.“OEOQQ). o

. le’s
i ffects PeOP
A second language (L2) 2 i livess=an

 careers and futures, e probably More

identities. In a world whe
' people speak two language
acquisition and use of Engli

S than one, e
sh Language as

of millions.

English is a language spoken and Wﬂfﬁn k;y
billions of people around the wor .It n
Nigeria, English is a second languag?: L8
the language of instruction in Nl.gerlan
schools, colleges and universities. It is also
the language of commerce, religions, and
even national and  international
communication. To become proficient in
English language is undoubtedly important
and, this explains why Nigerian students
must study hard to be well equipped in the
subject.

The lower-basic school in Nigeria is the
basic form of education and it has been
structured in such a way by the Federal
Ministry of Education to Provide every

voung child with the necessary knowledge
for secondary education

According to the

Nationa] :
Cumicdlum and A nal Council for

: assessment. the. . core
§ub]ects taugbt in the Iower-basic school
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mentioned the prestigious
English  language occupies
Ogunleye (2009) posits that
those factors which can assis
perform  more  effectively in
language is an important task
educators. ‘

The findings of researchers such a
2017; Akinwumi 2017; Ajayi 2016
Ogunleye 2009 independently reveale
there is low proficiency in English langy
among Nigerian pupils and the failure
in the subject is highly due to lack of
positive attitudes and motivation of punile
towards learning of the subject. This st
however observes that despite many stu
on motivation and attitude towards
learning of English language, limited stu
seem to have been directed towards lo
basic pupils’ attitude and motiva
towards the learning of the language. Th
this study focuses on the aftitude
motivation of lower-basic school pu
towards learning of English languag
Ikere-Ekiti metropolis. ‘
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that requires a total commitment from
learner. The learner’s success -in
language depends on his ph
intellectual and emotional respon
(2016) in his findings opines that, Iz

leaming and acqtiisition;
considered. He reaffirmed t

affective factors on. L2
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eveln, “ Shukainah and Yunus
ess that the success in learning a
d language depends upon many
tors such as learning style, motivation
and aftitude towards the language while
\bidin (2012) pointed out that
achievement in a target language relies not
~ only on intellectual capacity, but also in the
 leamner’s attitude towards language learning.
~ Positive attitude will significantly contribute
- to the success of second language learning.

Moreover, Hashwani’s (2008) finding
revealed that the acquisiion of
second/foreign language is induced by
various variables like motivation, attitudes,
aptitude, intelligence, age, self-identities,
personalities and so forth. This ideal
relationship ~ is  further stressed by
researchers. For instance, Thang, Ting and
Jafre (2011) in their findings revealed that
pupils with positive attitudes and high
‘motivation are more successful compared
~ with those with negative attitudes and low

motivation.

E

Attitads andrfidtivation towards language
. Jearning, according to Shukainah and
~ Yunus (2014) are interconnected and co-
. exist in order to achieve a successful

language learning experience.
. Ogunleye’s ~ (2009)  study  on
_interrelationship among senior secondary
chool students’ attitude to, motivation and
ning in English Language in Kaduna,
similarly revealed , that the two
ont  variables attitude and
cantly correlated with the

uence
m

_promoting  or  yitalin

 affects their willingness to tz
tudents in English rocess ¢
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determining how
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Motivation in this study refers to those
affective characteristics which orientate =
learners toacquire elements of the second
language, the desire a learner has to
achieve the learning goals and the amount

of efforts he or she expends in this
direction. Motivation is broadly categorized

as intrinsic and extrinsic. Intrinsic
motivation entails responding to the needs

that exist inside the learner, such as the

desire to know; curiosity, and feelings of
growth or competence (Liu 2014). Gardner .
(2010) opines that this type of motivation

exists when an individual’s actions are
influenced by an inside desire to complete a

task successfully. Consequently, learners

with intrinsic motivation study by their
personal initiative and often prefer fairly
complex tasks (Ochsenfahrt, 2012). This

has immense value for L2 learning as the
inward interest helps learners in self-starting

and maintains the motivational engine

going for long (Liu, 2014).

Extrinsic motivation on the other hand
refers to an outside force that powers the
learning process (Liu, 2014). This force
usually takes the form of praise, rewards,
recognition and acknowledgement. As
explained by Nathalie (2016), intrinsic and
extrinsic motivation are two inseparable
phenomena, and where language leaming
is concerned, they complement each other.

Motivation has been broadly viewed by
scholars, researchers and teachers as one of

the major variables that determine the level
of success in second language learning
(SLA). The motivation of learn greatly




influence on a fairliy,, large class of e
. "'responses ch are usually dir

i :, towards some objects, events or persons..

;Athmde and interest are closely related
concepts. The broader term is aftitude
which subsumes interest. Attitude as an
aspect of psycholinguistic is developed in
the early childhood. Attitudes are acquired
through  experiences  that have a
pronounced affective (feeling) component.
They are the result of parental and peer
influences, contact with people who are
different in many ways as wel as in
interacting affective factors in the human
expenences. Such attitudes form a part of
one’s perception of self, of others, and of
the culture in which one is living.

The effect of attitude on language learning
has for a long time generated a lot of
controversy among educationists and
psychologists. Abiri (2010) opines that the
kind of attitude a child has affects school
work and learning. If he has positive
attitudes about the school, the teachers and
he likes the school work, it is almost
inevitable that he will experience some
success and through work reinforcement,
will work more effectively and achieve
more. In language learning, Nyamubi
(2016) opines that attitudes seem to be very
important in predicting learners’ academic
learning; as the learner’s favourable attitude
to the language he or she is learning would
facilitate success in it. From the literature
reviewed, it is obvious that attitudes and
~ motivation are sometimes closely related.
‘However, they differ as concepts, While
~ attitude is a set of beliefs, motivation is a
o "-’=reason for domg somethmg

D e‘of the _Study

ected 7

Research Questions i
The data collected were used in answerin

the following questions:

1

Research Hypotheses A

, puplls towards
English language

b. the level of 1ntrm51c motiv
sic ls

the learning of English language

d. the problems lower-basic
pupils ~encounter towards
learning of English language

What is the effect of lower-basic school
pupils’ attitude and motivation on the
learning of English language? '

What is the level of lower basic school
pupils’ intrinsic motivation towards the
learning of English language? |
What is the level of lower basic schoal
pupils’ extrinsic motivation towards the
learning of English? :
What problems do lower-basic school
pupils encounter towards the learm

of English language?

a. There is no significant relations
between the lower-basic schoo
pupils’ attitude and their learn |
English language. e

b. There is no significant relatl
between the lowerbasic
pupils” intrinsic motivation a
“leamning in English 1anguag |

c. There is no 51gn1f1cant
between lower-basic s

extrinsic motln‘
i learning in
d. E‘Thet_’e‘ is

- between"
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Methodology ‘

This study is a descriptive survey research
which was designed to determine attitude
and motivation towards learning English

language among lower-basic school pupils
in Ikere-Ekiti, Ekiti State, Nigeria.

The population for the study consisted of all
lower-basic school pupils in Ikere-Ekiti.
Random sampling techniques was
employed to select forty (40) pupils from
four (4) lower-basic schools using purposive
sampling techniques. Ten (10) pupils were
selected from each participating school
through random sampling techniques. The
respondents whose ages range from 9-11
were chosen from lower-basic school class.

The instrument used for the study was
questionnaire adapted from Gardener’s
(1985) Attitude and Motivation Test Battery
AMTB. The questionnaire consisted of
fourteen (14) items and was divided into
five sections. Section one, was used to elicit
personal information on the respondents.
In section two, there were four (4) items
which measured the pupils’ attitude towards
learning English language.

Section three contained four (4) items

which measured the level of pupils’ intrinsic
motivation towards the learning of English
language. Section four contained three (3)
items which measured the level of the =

pupils’ extrinsic - motivation towards the
learning of English language.

Section five contained three (3) items'which
measured the problems the pupils’
encounter towards the learning of English

language.

The responses to the items were in four (4)
response option Likert scale type where 4
indicated strongly agree, 3 agree, 2 slightly
disagree and 1 strongly disagree. The
questionnaire was administered after the
pupils’ had been briefed on the purpose of
the research. Data collected from the
questionnaire was analyzed using frequency
counts, which are converted to percentages
and means.

Analysis and Results

The data collected from the respondents
were used to answer the research questions
and test the corresponding hypotheses
using frequency counts, which are
converted to percentages and means.

Table 1: Attitude towards English and learning the subject.

o Strongly  Slightly Agree %  Strongly
Disagree  Disagree Agree %
% %

[ do not pay much attention in 27 (68) e S i
English class. 2 (4) 17 (43) 21 (53)
] am happy learning English. g 5(12) 9 (23) 26 (65)
Learning English is interesting. X 0 8 (20) : -
I dislike English. i s B |

attention towards the learning of English
language and this constitutes a negative
attitude towards the subject which in tum,

affecting the pupils’ learning.

the table, 0 (0%) of the
ongly di_sagreed, 2 (4.0% )

In table one, four (4) items were prepared

to answer the question. In the first item, 27
(68%) of the respondents strongly
.disagreed, 7 (18%) slightly disagreed and 6
(14%) agreed while O (0.0%) strongly
agreed. Therefore, 86% chowed that lower-
basic school pupils are not paying much

In item 2 of
respondents str

109



1g English: language ,
respondents showed that they

In 1tern 3 0 0%) of the respondents
strongly disagreed, 5 (12%) slightly
disagreed, 9 (23%) agreed and 26 (65%)
strongly agreed The results revealed that

'Table 2: Level of intrinsic motivation towards learning of English language

In item 4, 32 (80%) of
strongly disagreed, 8
disagree, 0 (0%) agreed and 0
agreed. On the whole,
respondents revealed that " _
English language. A e i

Items Strongly Slightly Agree Strongly M
Disagree Disagree Agree

I would like to speak many languages 13 (32.5) 2 (5) 10 (25) 15(37.5) -2
very well. - e
My favourite subject in school is 5125 15437.5)" “wa:(10) 6 (40)
English language. ' |
I have a strong liking to learn English - 31Z.8) 20(50) 17 (42.5)
language. ‘
I wish to be more fluent in English 1(2.5) 3 (7.5) 6 (15) 30:(75)%
language.

In table 2, four (4) items were formulated to
answer the question on the level of intrinsic
motivation of the respondents toward
learning of English language. The means of
the four items range from 3. 63-2. 68 as
follows:

1 wish to be more fluent in English
language’ shows 3.63 which is the highest

Table 3: [evel of extrinsic motivation towards learning of English

language with the mean of 2.78;
would like to speak many languages ver
well’ with the mean of 2.68. Based on ,_
the intrinsic motivation focuses on the fac

that the respondents wish to be more ﬂuen
in English language.

Items Strongly  Slightly  Agree Strongly
' - Disagree Disagree Agree
I like to attend English class 3(7.5 8 (20 ¢
because my teacher likes me. 4o & 7175 aci22 (5} EE R
2l want to study Enghsh SO as to 2 (5 , ZoiN
_becorne important in life. 2 g (15§ 31 (755) ¢
['want to learn English 5o a5 14 1(2.5) 70175 1640 16_ (4

,_ibecome perfect in it hke my
- te; cher s -




on the fact that,
o study English so as to’ becorne
- in life’. - The higher mean score
\_,a-.(table 3) shows that pupils are

. '1mportance ' 'as co

sic mohvat]on of thé,

Table 4. Problems in learmng English language

‘mean score of item ,4 (tahr[‘
Pupils however seem less
their teachers as shown by the slig
mean Scores for 1tems il and 3 (table ,

Item Strongly Slightly Agree %- ,Stro,ngi_y
Disagree  Disagree | Agree %
%

I'am nervous to speak English in
}Engllsh Ianguages class.

 In find the assignments in English given
by my teacher rather difficult.

I am eager to complete my assignments
in English on time.

Z(l75) 4 (10)

95625 4(10)

2{37.5) 6 (15) 12 (30) 7 (17.5)'.?

Z2(17.5) 9 (22.5) 20 (50)

: In table 4, only three items were prepared
to answer the question.

In item 1, 17 (5%) of the respondents
- showed strongly disagree, 4 (10%) slightly
~ disagree, 25 (62.5%) agree and 4 (10%)
~strongly agree. Therefore, 29 (73%) of the

respondents showed that they are nervous

to speak English in English language classes
: WP}ile. only 11 (27.5%) of the total

respondents affirmed that they are not
nervous to speak English in English
 language classes (disagreed).

' fIn 1tem 2 of the table, 15 (37.5%) of the
tota] respondents strongly disagreed, 6
51'15%) slightly disagreed, 12 (30%) agreed
and ke ('1‘7 5) strongly agreed. A total
number ‘of 21 (53%) of the respondents
7 e that they flnd the a551gnment in

-agf‘eed that they ‘find the

,in English rather dlfﬁcult

complete their assignments in English
language on time. A total number of 11
(27.5%) of the respondents (disagreed)
showed that they are not eager to complete
their assignments on time while 29 (72.5%)
of the respondents showed that they are
‘eager to complete’ their assignments in
English on time (agreed).

Discussion of the Findings

The results revealed that the lower-basic
school pupils know the importance of
English language and have the desire to
learn the language but their negative
attitudes towards the English language
affect their learning. Thirty-four 34 (86%)
out of forty respondents affirmed that they
do not pay much attention in the English
language class. These results is interterm
with Melor and NurRushidah, (2011);
Akinola (2010) and = Adeyemi, (2010)
findings on attitude . ‘and motlvahe 3 of:
student to leammg par




\ts’ anxiety level could be a

ible factor of fear of learning Eng o
~ language among lower-basic school"pupl S.
" This finding corroborated the findings of
Victoria and Lockhurt (1995), Hashimah
(2007), Abiri (2010), Hang and Zhony
~ (2012) and Elaldi (2016) found out that
language anxiety is experienced by learners,
and that learners face great difficulty in
expressing themselves in English. The
anxiety could originate from the learners
nervousness, inpatient, negative attitudes
towards the language and motivational

factors.

The researchers are of the opinion that, the
pupils might have felt nervous due to the
fact that most of their school subjects are
being taught using the language of the
environment. Therefore, forcing them
speak English in English language class
make them feel nervous (Oke, 2010). This
view is expressed by Ishaq (2016) that ‘a
student with limited exposure to English
would be less successful in language
acquisition.

Implications

The findings of this study have some
implications for the pupils, teachers and
parents. For the pupils, having the
awareness of the importance of English
should motivate them to develop positive
attitude towards the language. The
importance should also motivate them to
master the language perfectly.

‘The teachers on the other hand, need to
o :;_rnprove. ‘in their teaching of English
- language in schools. They need to

~ encourage their pupils to have positive

th de-g_ fowards the learning of English
be motivated to iearn the lme e

shot

children to have positive attitua
language and should provide the
motivation needed by the pupils
the subject. ' L

Conclusion = e
From the findings of this study, we come
the conclusion that if pupils have the rigk
attitude towards English, they will
motivated to learn the language.
become successful language learne
pupils’ intrinsic and extrinsic motivation
both very important. Pupils need to put
enough efforts to help them in mastering
the subject. Therefore pupils’ positive
attitude and motivation reinforced towards
the learning of English language, will goa
long way in making them successful and
proficient English language learners.

Recommendations :
a. The teachers of English at lower-
basic school level should as a matter

to arouse the interest of the puy
through the use of appropriaf ‘
teaching aids. S
b. They should also think of and ad
suitable  teacher-initiated = a
learner-oriented 1€ ior
strategies for the teaching English
motivate pupils to learn Englis
language and remove anxiety
them. e
. They should endeaviour t;

this level should b
er than teache
. pupils . sk




.-of 'the subject
.‘agents of education should
ure effective ways of fac1htat1ng
plls towards positive attitude to
earn Enghsh language and provide

- them to learn the language.

References
~ Abidin, Mohammed J.Z. (2012). EFL
5 Pupils’ Attitudes towards learning
English Language: The case of Libyan
Secondary  School  Pupils. The
Canadian Center of Science and

Education (CCSE) Journal, Vol. 8,

_ No.2.

Abm T.0. (2010). Anxiety in Second
Language leamning. The Journal of
Educational and Technological Studies.

: Vol. 8, No 3, 273 — 299.

Ishag A. (2016). Motivation and Attitudes
of Sudanese pupils towards learning
English and Germa. An unpublished
PhD Dissertation, Universitat Leipzig,
browsed online 13/10/17.

Ajayl, S.0. (2009). Motivation and
Motivating Foreign Language Pupils in
the classroom. The Modern Language

. Joumnal. 1(131), 208 — 220.

Akmwurm JO. (2014). Morphological

| Packages as Determinant of Inferring

~ Meanings in Reading Comprehension

o among Secondary School Students in

. Ekifi State. An Unpublished Ph.D.

1es s. Ekiti State University, Ado-Ekiti.

(2016). Foreign Language Anxiety

Supils  Studying English Language

literature: A sample from turkey.

. conducive environment to motivate

5. Vol. 11 (6), pp- 219 ,_ogunleye GA. '(2009) Interr I

Language Pubhshmg, c
Perspec’aves on Language
Unpublished Ph.D Thesis, Serlang, _
University Putra Malay51a Browsed' 7
9/11/17. :

Hashwani, (2008). Pupils’ Atﬁfudes.,
Motivation and Anxiety towards English
language  learning.  Institute  of
Educational Development browsed on
10/10/17.

Lawal, S. (2017). Prereading and Post
reading questions in Reading
Comprehension. An unpublished Ph.d
Thesis, University of llorin, Iorin,
Nigeria. |

NathaieAnn C. Alaga(2016). Motivation
and Attitude of pupils towards learning
English language. International
Conference on Research in Social
Sciences, Humanities Education (SSHE-
2016) browsed 17/10/17.

Nerde, (2007). Nigeria Education Research
and Development Council draft
(National Policy on Education). NERDS
press, Lagos.

Nigerian Fact, Browsed 09/11/17 at
Nigerianfacts.com/Primary-School-
Subject —in Nigeria.

Nyamubi, G.J.(2016).pupils attitudes and
English language Learning in Secondary
Schools in Tanzania. International
Jeurnal of Learning Teaching and
Educational Research, 15, no. 2, 117-
1133 B g

Ochsenfarht, K. (2012). Motivation as a

factor in second language Acqulshon

Nordested: GRIN verlag. Brewsed

12/10/17.




ukainah, S and Yunus M (2014).

Atfitudes and Motivation towards
DA School 23 2223 234

~ Learning English among FEL
~ Pupils. Australian Journal of Basic and
Applied Sciences, 8 (5) Special 204,

Pp: 1-' 8




ISSN: 2276-6383

i




